
Dear Hiring Committee,

I respectfully submit this letter of application for I believe my experience as a visual artist and my commitment to 
instructing visual arts students would be valuable to your program.

In May 2017, I earned an MFA at Mason Gross School of the Arts at Rutgers University. While at Mason Gross I taught 
two separate curriculums under the guidance of Julie Langsam. I have taught two semesters of Visual Thinking 1B (Color 
Theory). The first thing I ask my students at the beginning of a color theory course is: what is color? Is it a quality of the 
surface of objects? Is it a quality of light? Is it intrinsic to sight? Or is it something hidden, imbedded in cultural bodies and 
language that defines our interactions with the world or with each other or with objects? Of course it is all these things. It is 
the meatiest, most complex of subjects. And throughout history many have tried to define/theorize how we see, interact, 
and are influenced by color. It is a brilliant, disorienting murky pool of theories, poetics, physicality, tension, and sensation. 
It is wholly a part of our experience of life: every moment involves color. More than any other aspect of a color theory 
course, physically looking at colors, seeing a color become shifty and malleable is what I emphasize. To this end, my 
course relies heavily on Albers’ Interaction of Color exercises, a daily notebook of observations, and trips to museums/
galleries to see how color is used in historical and contemporary artworks. I teach the subject of color from many vantage 
points and topics: different color systems (Itten, Goethe, Newton, Runge, Ostwald, Munsell, Pantone, etc.), basic 
vocabulary (i.e. subtractive mixture, additive mixture, the color wheel, hue, intensity, value, etc.), and reading historical 
and contemporary texts from theoretical to poetic. What I want a student to have learned by the end of my course is how 
to see and ultimately use color in a more meaningful way. How can a grouping of hues, intensities, and values effect an 
artworks meaning? Its impact? Its tone? I want a student to be able to go out into the world and not just dismiss a color as 
a mundane fact but see it as a wonderful, curious occurrence; as a tool that affects us physically and psychologically.

Another course I have taught while at Mason Gross is Visual Thinking 1A (2D Design). This course is focused around 
fundamental design elements and nurturing the student’s ability to articulate formal and conceptual vocabulary when 
discussing an artwork. One of the most challenging aspects of this class is showing the student what a practicing artist 
can be. I want to suss out the ambition and the willingness to take risks that is necessary to be a successful artist. The 
course concentrates on abstract compositional elements (i.e. line, figure/ground, repetition, etc.) at the beginning of the 
semester and grows into more complex conceptual discussions (i.e. compositional organization, theme, time and 
sequence, functionality, etc.) towards the end. What I want the student to have learned by the end of this class is when 
making or discussing an artwork, they should understand the conceptual weight a simple formal device can have. For 
example, a line and a material  can connote feeling, movement, the body, weight, and cultural/historical meaning. I want 
them to understand that an artwork is something that must be pulled apart and examined on multiple levels, not just 
through its pictorial framework but through its formal, cultural, experiential avenues as well. 

Currently I am teaching an introductory studio course to non-art majors. This class is at Middlesex County College in 
Edison, NJ. The main focus of the class is introducing students to various mediums, materials, and ways of making. We 
do weekly projects that have included conte crayon still life, blind contour drawings, collage, sculpture, figure/ground, 
repetition and patter collages, cyanotypes, and artist’s books. 

Art education should be a safe and welcoming place for students to test out ideas, have discussions of their beliefs, and to 
be vulnerable - to be outside their comfort zones. The role of an instructor, is to nurture and tease out the potential within 
each student, to give them direction, and push them to think in a different mode. More so it is the role of an instructor to be 
an example of what a working artist can look like and how to make one’s art practice thrive outside of school. 

I believe I have many things to offer your institution. Having the opportunity to work at your institution would be a 
wonderful experience for me. I welcome an opportunity to discuss teaching with you.

Sincerely,
Ben Weathers

Ben Weathers
63 South Street Apt. 3, Jersey City, NJ, 07307
(216) 315-0324
benweathers1@gmail.com
benweathersart.com // bigtoegallery.com
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Curriculum Vitae

Education
2017       Master of Fine Arts, Mason Gross School of Arts (MGSA), Rutgers University (RU), New Brunswick, NJ
2014       Bachelor of Fine Arts - Painting, Cleveland Institute of Art (CIA), Cleveland, OH

Teaching Experience
2018       Adjunct Instructor, Introduction to Art, Middlesex County College, Edison, NJ
2017       Part Time Lecturer, Visual Thinking 1A (Design Elements), MGSA, RU,  New Brunswick, NJ
               Part Time Lecturer, Visual Thinking 1B, (Color Theory), MGSA, RU,  New Brunswick, NJ
2016       Part Time Lecturer, Visual Thinking 1A (Design Elements), MGSA, RU,  New Brunswick, NJ
               Part Time Lecturer, Visual Thinking 1B (Color Theory), MGSA, RU,  New Brunswick, NJ

Related Experience
2018       Temporary Preparator, Queens Museum, Queens, NY
               Temporary Preparator, Zimmerli Art Museum, New Brunswick, NJ
2016-P    Gallery Preparator & Installation Assistant, Mason Gross Galleries, MGSA, RU, New Brunswick, NJ 
2013-P    Freelance Stretcher and Furniture Fabricator, Jersey City, NJ
2016-17  Wood-shop Monitor, MGSA, RU, New Brunswick, NJ
2016   Design and Editing, Parachute: Mason Gross MFAs in Conversation, MGSA, RU, New Brunswick, NJ
2014-15  Studio Assistant, Corrie Slawson, Cleveland Heights, OH
2014       Installation Assistant, Jennifer Omaitz, Red Space, Cleveland, OH

  Studio Assistant, Lane Cooper, Lakewood, OH
  Designer/Contributor, FLUXUS: Arts Advocacy Packet, Zygote Press, Cleveland, OH

2013       Treasurer and Project Secretary, The Shape of Art to Come, Cleveland, OH
  Teaching Assistant, Tommy White, Abstraction & Expression Through Drawing, CIA, Cleveland, OH

               Teaching Assistant, Jessica Howard, Young Artists Painting Course, CIA, Cleveland, OH
               Studio Assistant, Douglas Sanderson, Cleveland, OH
2012       Curator and Project Head , Blunderbuss, CIA, Cleveland, OH  

  Sign Designer/Builder, Wine Spot, Cleveland Heights, OH 
2011-14  Wood-shop Monitor, CIA, Cleveland, OH 
2011       Studio Assistant, Barbara Chira, Parma, OH 

Grants/Fellowships
2017       Mason Gross Travel Grant, MGSA, RU, New Brunswick, NJ
               VSC Artists Grant, Vermont Studio Center, Johnson, VT
2016       Frank P. & Lilly A. Novak Endowed Scholarship, MGSA, RU, New Brunswick, NJ                  
               Mason Gross School of the Arts Scholarship Fund, MGSA, RU, New Brunswick, NJ
               Tepper Family Scholarship in Visual Arts, MGSA, RU, New Brunswick, NJ
2015       Tepper Family Scholarship in Visual Arts, MGSA, RU, New Brunswick, NJ
2013       Provost Scholarship, CIA, Cleveland, OH

  Liza Noble ’48 Scholarship for Excellence in Painting, CIA, Cleveland, OH
2012       Provost Scholarship, CIA, Cleveland, OH
               Frances Wise Lang and H. Jack Lang Scholarship for Painting, CIA, Cleveland, OH
2011       Provost Scholarship, CIA, Cleveland, OH
2010       Provost Scholarship, CIA, Cleveland, OH

Solo Exhibitions
2017       Turning, W83, New York, NY 
2014       ZEST: BFA Thesis Exhibition, CIA, Cleveland, OH
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Two-Person Exhibitions
2015   Blah, Blah, Blah: Ben Weathers and Jamey Hart, Forum Artspace, Lakewood, OH

Group Exhibitions
2018       Whatever it is I have Looked For, Marque Projects, Bellport, NY (upcoming)
2017       Stranger Loops: Rutgers MFA in New York, Foley Gallery, New York, NY
               Action at a Distance: Rutgers MFA Thesis Show, Mason Gross Galleries, MGSA, RU, New Brunswick, NJ
2016       Engagement Party, MGSA, RU, New Brunswick, NJ
               Timbre: Co-Cureate Shows, Mason Gross Galleries, MGSA, RU, New Brunswick, NJ
               Group Show, Robert E. Mortensen Hall, RU, New Brunswick, NJ
               Back Wash, Mason Gross Galleries, MGSA, RU, New Brunswick, NJ
2015       Divers: Graduate 1st Year Review, Mason Gross Galleries, MGSA, RU, New Brunswick, NJ

  Chautauqua 58th Annual Exhibition, Visual Arts at Chautauqua Institution, Chautauqua. NY
2014       Process And Materiality, Beachwood Arts Council, Beachwood, OH

  Bazaarbeque, Forum Artspace, Lakewood, OH
               Summer Show, Reinberger Gallery, CIA, Cleveland, OH

  68th Annual Student Independent Exhibition, Reinberger Gallery, CIA, Cleveland, OH
2013       Shape of Art to Come, Museum of Contemporary Art, Cleveland, OH
               Art Cares, Cleveland Museum of Art, Cleveland, OH

  Color & Form, Art Spot, Cleveland Heights, OH
               4u, Zygote Press, Cleveland, OH
2012       Blunderbuss, CIA, Cleveland, OH
               Five, Art Spot, Cleveland Heights, OH

Curatorial
2018       Big Toe Gallery, www.bigtoegallery.com (Ongoing)
               Whatever it is I have Looked For, curated w/Jamey Hart, Marque Projects, Bellport, NY,  (upcoming)
2016       Timbre: Co-Cureate Shows, Mason Gross Galleries, MGSA, RU, New Brunswick, NJ (curated w/ Joshua Aruajo)

Residencies
2017       Vermont Studio Center, Johnson, VT
2015       Brush Creek Ranch Foundation for the Arts, Saratoga, WY

Visiting Artist and Lectures
2017       Cleveland Institute of Art, Cleveland, OH

Publications
2016       Parachute: Mason Gross MFAs in Conversation, MGSA, RU, New Brunswick, NJ
2014   FLUXUS: Arts Advocacy Packet , Zygote Press, Cleveland, OH 
2013   Albion Review,  Albion College, Albion, MI

Skills
Have experience installing a variety of artworks in gallery exhibition

  Can mount flat screen monitors on drywall
  Can mount projectors to ceiling
  Have experience handling/installing fragile works, such as 
  Deinstalling works, patching, sanding, painting walls
  Can build pedestals, benches, shelves based on the needs of one’s artworks installations

Have experience working in a wood-shop and building a variety of structures
  Have experience using miter saw, table saw, band saw, jig saw, circular saw, planer, joiner, belt sander
  Can build a variety of simple structures - shelves, tables, benches, stretchers, panels, pedestals
  Have experience instructing others on how to use, maintain, and work in a wood-shop

Have knowledge of acrylic mediums and acrylic paint applications 
  Have knowledge of Golden and Liquitex mediums, their applications, and alternative uses
  Have knowledge of developing experimental, homemade paint mediums  



Sample Syllabus
Visual Thinking 1B: Color Theory

“Try, if you can, not to talk as if colors emanated from a single physical phenomenon. Keep in 
mind the effects of all the various surfaces, volumes, light-sources, films, expanses, degrees of 
solidity, solubility, temperature, elasticity, on color. Think of an object’s capacity to emit, reflect, 
absorb, transmit, or scatter light; think of ‘the operation of light on a feather’. Ask yourself, what is 
the color of a puddle? Is your sofa blue when you stumble past it on your way to the kitchen for 
water in the middle of the night; is it still blue if you don’t get up, and no one enters the room to 
see it? Fifteen days after we are born, we begin to discriminate between colors. For the rest of our 
lives, barring blunted or blinded sight, we find ourselves face-to-face with all these phenomena at 
once, and we call the whole shimmering mess ‘color’.”

Maggie Nelson, Bluets

GOALS
This course is designed to familiarize you with the basic principles of color which address issues related to its 
physical and scientific principles, practical application, concepts of color “theory”, and cultural implications. You 
will be introduced to both a visual and verbal vocabulary. Projects are designed to increase technical and 
conceptual ability within a variety of approaches.  Critiques and discussions play a crucial role in the learning 
process and touch on both formal and conceptual issues. Art historical and contemporary art examples will be 
shown throughout the course.

OBJECTIVES
You should have a basic, fundamental ability to use color effectively in a variety of ways and have developed a 
working vocabulary that enables you to be articulate about your own work as well as the work of others. You 
should have a final portfolio that demonstrates an ability to communicate via color relative to composition and 
formal visual dynamics, process, material, and concept. You must be able to differentiate between analytical 
and expressive aspects of color, demonstrate a knowledge of color perception, color interaction and color 
phenomena, and demonstrate an ability to work effectively with both additive and subtractive mixtures, in two 
and three dimensions. You must demonstrate the ability to conduct research which shows an understanding of 
both formal and conceptual concerns as well as a commitment to your studio work.

GRADES
Final grades for the course will be calculated as:
40% class assignments/homework, 
25% final project
15% attendance
10% participation
10% vocabulary

ATTENDANCE
It is important to be present and on time to each class. If you cannot attend class you will fall behind, your 
knowledge of the material and your grade will reflect this. Your final grade will be calculated partly by your 
attendance. Two absences will result in a drop in letter grade. Three absences will result in failure. Two 
instances of being late to class equal the same as one absence. If you are absent or running late because of 
illness, or an unforeseen emergency please call/text/email me, so I know what’s going on. 

3 absences = drop in letter grade
4 absences = failure grade

2 tardiness = 1 absence

Ben Weathers
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PARTICIPATION
Participation in the course is essential for your growth as a student. Not only by doing the readings and 
assignments, but also by being attentive and participating in class discussions/critiques as well. You must be 
actively engaged, prepare for discussions by doing the readings, and willing to talk openly and constructively 
about yours and others’ work. I fully understand the difficulties of being shy and having to talk in front of 
groups. However, this class is a safe place, no one will be judged, we are all equals here. In order for everyone 
to fully grasp the concepts discussed in this class, we all must be willing to be outside our comfort zones, to 
talk openly and honestly. If everyone participates and is prepared for class, we will have a much more 
enjoyable and productive class. 

CRITIQUES 
CRITS ARE MANDATORY. Even if your work fell apart, got ruined, you didn’t finish, bring whatever you have, 
but don’t stay home because you are empty handed. You should always be willing to participate. Crits are very 
important to your learning process. You will learn more in a critique than any other time during a class. This is 
because after doing an exercise yourself, having your peers with different points of view see and talk about 
your work will allow you to see what you overlooked or couldn’t grasp. In a critique, no one is talking about your 
personally, we are trying to gain a different viewpoint of knowledge and understanding. Not only will you 
receive a wide range of feedback from me and your peers, but when talking about others’ work you will learn 
how to use the terms and themes in the class in a practical way. If you are absent from a critique for any 
reason other than an emergency/illness or you fail to bring your assignment to class on time,  your 
work will not be critiqued. If your work is not critiqued due to lateness or absence, this will result in a 
drop of a letter grade on the assignment.

HOMEWORK
A MINIMUM of 1 hour of homework is expected for each hour of class time; therefore a three hour class 
requires three hours of homework. You must have your homework set up and ready to be critiqued before 
class begins. If homework is turned in late, it will be an automatic drop in a letter grade. I will collect your 
homework after each critique and give you a letter grade. You will have the opportunity to redo/improve upon 
the assignment if you want a better grade.

For each assignment you will receive a letter grade:

A = You have exceeded the assignment’s original guidelines, and introduced your own intentions into the 
exercise. You have made an artwork that has a conceptual and formal weight. It is professionally presented, 
and the terms in the lesson are verbally articulated by you in critique.
B = You have met the assignment’s original expectations and guidelines. It is professionally presented, and the 
terms in the lesson are verbally articulated by you in critique.

C = You have met the expectations of the assignment, by completing the project given. However, craft is not 
considered, your ideas are not fully formed, and your work is not presented in a professional way.
D = You have not fully met the expectations of the assignment. Your work is incomplete. Little effort has been 
given to craft, presentation, or verbalizing conceptual aspects of the assignment.

F = No attempt to do the assignment is shown, it is incomplete. The expectations and guidelines of the 
assignment have not been fulfilled. Craft, presentation, verbalization has not been considered. 

NOTEBOOK & VOCABULARY DEFINITIONS
You are expected to keep a notebook of daily color observations, extra exercises and research (I will show you 
examples of things you can do in your color notebook). In this notebook you should also have your vocabulary 
definitions. You will find the vocabulary in the class outline. Each term must be defined before each lesson. The 
vocabulary will be checked throughout the semester and you will be graded on the quality, completeness, and 
up-to-dateness of your vocabulary and notebook.

READINGS
You will be expected to have the readings completed before each class. Therefore, the readings given for each 
unit, should be read before that lesson is discussed in class so you have an understanding of the terminology 



that will be used that day. This is the same for vocabulary, each term should be researched and defined, in 
your notebook, before each class.

WARNING ROSTER (Rutgers policy)
At mid-semester, any student doing work below a B, or a student with attendance problems will be given a 
warning on the warning roster.  The Warning will be followed by an appointment in which the difficulties that are 
developing in the student’s class performance will be reviewed. 

ACADEMIC INTEGRITY POLICY
Academic integrity is the foundation of higher learning. As a student at Rutgers, you are 
expected to abide by the Academic Integrity Policy. .
Academic integrity is important because the quality of your education is 
important. The principles of academic integrity require the following:

All work submitted in a course or related academic activity must be a student’s own and 
must have been produced without the aid of unsanctioned materials or collaboration.
All use of the ideas, results, or words of others must be properly acknowledged and cited.
All contributors to a given piece of work must be acknowledged properly.
All data or results must be obtained by ethical means and reported accurately without 
suppressing any results inconsistent with the author’s interpretation or conclusions. 

IN ADDITION:  
All work submitted for a class must have been made by you, specifically for the course it has 
been submitted to.  
A specific project may not be submitted in multiple classes.  
Submitting work not generated for a specific course constitutes academic dishonesty.  
The penalty for academic dishonesty is an automatic F in the course in which the offense is committed.  
 
Failure to adhere to the academic integrity policy has substantial consequences. Please see  
http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers 
for more information.
If you are not sure about academic integrity, ask someone.

SAFETY
1. No food or drink in the classrooms. This is an EPA RULE and we face heavy fines if we are found 
violating this rule. You may leave food and beverages out in the hallway for during break time. DO NOT throw 
food/drink garbage into your classroom containers, but in the outside hallway containers. Believe it or not, they 
will check.
2. No use of cell phones.  
3. Students are not allowed to use the woodshop or any machines unless they have gone through 
“certification”. 
5. No one may engage in a project that destroys property or causes injury to anything or anyone. 
6. Students are advised to buy supplies that are labeled ‘non-toxic’ whenever possible. 

- - - 

SCHEDULE
Dates and lessons are subject to change, you will be notified of any changes to the schedule in advance.

Class 1
Introduction to course, Go over syllabus, supply list, demos

Class 2
Unit 1. Introduction/ Definitions
Goals: The introduction to color basics, terminology, origins and physics of color, and color wheel through discussion and 
demonstration.

http://academicintegrity.rutgers.edu/academic-integrity-at-rutgers


Vocabulary: spectrum; luminosity and wavelength; primary, secondary, and tertiary colors, additive, subtractive; 
complementary and analogous colors; triadic, monochromatic
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004, pp 2-7, 10-11, 16-17, 66-76; Itten, 
Johannes, The Art of Color: The Subjective Experience and Objective Rationale of Color pp 34-35
Class Assignment/HW: Using paint, illustrate the vocabulary above in chart form.

Class 3
Unit 2. The Color Wheel
Objective: To demonstrate an understanding of color basics and color terminology through completion of a basic color 
wheel.
Goal: To be sensitized to the way color functions practically as differentiated from the way it works theoretically.
Vocabulary: color systems (Itten, Goethe, Newton); Bauhaus, color as light; color as pigment; actual; theoretical, 
subtractive, additive
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004, pp 8-9, 18-19;
Gage, John, Color and Meaning: Art, Science & Symbolism, University of California Press,1999 pp- 134-139; 142-143
Class Assignment/HW: Create a color wheel in gouache paint with equal visual steps. (See Itten diagram)

Class 4
Unit 3. Color Relativity
Objective: To make small squares of the same color look as different as possible from each other through placement on 
different grounds.
Goal: To differentiate between kinds of changing influence (hue, value and intensity).
Vocabulary: Hue; chroma; value; intensity; saturation, dark vs. heavy; shades and tints; grey scale, middle grey; neutral; 
achromatic; 
Reading: Albers, Josef, Interaction of Color, Yale University Press, 1963 pp 1-11
Class Assignment: Pick one piece of color aid; cut out two squares (approx. 1/3 “ x 1/3”). Experiment by placing the 
small squares one on each of two sheets of different pieces of color aid. Observe the small squares, do they still look the 
same, similar, or different? The goal is to get the two squares to look as different as possible by placement on different 
grounds.  Note: it is easy to change value; harder to change hue or intensity.
HW: Two examples of above; one where primary change is hue; one where primary change is intensity.

Class 5
Unit  4. Hue, Value & Intensity
Objective: To demonstrate an ability to analyze color by breaking it down into its three properties; to differentiate between 
hue, value and intensity. 
Goal: To be sensitized to the way in which all three properties of color function separately and simultaneously. To be 
familiarized with color phenomena such as vibrating/vanishing boundaries; after-image effect. 
Vocabulary: Hue; chroma; value; intensity; saturation, dark vs. heavy; shades and tints; grey scale, middle grey; neutral; 
achromatic; after-image effect; vibrating/vanishing boundaries, light intensity, inherent value
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004, pp-20-27; 40-41 Itten, Johannes, The Art of 
Color, Reinhold, 1961 pp 46-49; Albers, Josef, Interaction of Color, Yale University Press, 1963 pp 12-15; 17, 61-63
Class Assignment: Using color-aid papers try to find two colors that are the same value.
HW: Using color-aid paper, find 5 color pairs where you can’t say which is heavier. Set up the page in a similar fashion to 
page 27 in Color Basics with the addition of adding a label under each color pair to indicate the specific relationship it is 
illustrating.

Class 6
Unit 5. Color Systems
Objective: To demonstrate an understanding of various color systems. 
Goal: To be familiarized with various systems that have been introduced to illustrate, organize, and demonstrate color 
relationships (as well as the limitations of each system).
Vocabulary: Theory; system; model; Runge; Ostwald; Munsell; Pantone; 
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004, pp- 28-33, 36-37, 56-59



Class Assignment/HW:  7 Color pairs are selected that illustrate the following: (each color chip should be at least  1 x 2” 
and placed next to each other vertically so you can observe the boundary).
same value, same hue, different intensity; 
same value, diff hue, diff intensity;
same value , diff hue, same intensity;
diff value, diff hue, diff intensity;
diff value, same hue, diff intensity; 
diff value, diff hue, same intensity; 
same value, same hue, same intensity . Please label each color pair ie: ; or same value, different hue, different intensity.

Class 7 & 8
Unit 6. Reversed Grounds
Objective: To demonstrate how a color can play simultaneously the roles of two colors of the reciprocal grounds. To 
determine and demonstrate which color is “topologically” (see Albers) in the middle of two grounds. 
Goal: To demonstrate how three colors become two. 
Vocabulary: Opposing, reciprocal, simultaneous contrast
Reading: Albers, Josef, Interaction of Color, Yale University Press, 1963 pp 18-19; Itten, Johannes, The Art of Color, 
Reinhold, 1961, pp 86-89, : Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 44-45
Class Assignment: Take two chips of one color and try to make them look like the opposing grounds using color aid 
paper.
HW: Two examples (with the same hue it is easy, try different hues)

Class 9
Unit 7. Subtraction of Color
Objective: To make two small squares of different colors appear to be the same color by placement against different 
grounds.
Goal: To demonstrate how to “push/pull color in a certain direction.
Vocabulary: interpenetration
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 45-50, 52-53, Albers, Josef, Interaction of 
Color, Yale, 1963 pp 20-23
Class Assignment: To “push” light and/or hue by use of contrasts away from first appearance toward opposite qualities, 
or “subtracting” those qualities not desired using color aid paper.
HW: Completion of above, 2 examples of different hues.

Class 10 & 11
Unit 8. Illusion of Transparency
Objective: To demonstrate the ability to choose the correct “mixture” color of two parent colors; to create a “believable” 
mixture in paper, without the use of paint.
Goal: To be able to “see” inside a color; to understand intuitively what a color is “made of”.
Vocabulary: Mixture, transparence, illusion, factual mixtures, additive mixtures, subtractive mixtures 
Reading: Albers, Josef, Interaction of Color, Yale, 1963 pp 24-32, 37-38; Pentak, Stephen & Roth, Richard, Color Basics, 
Wadsworth, 2004 pp 50-51; 54-61
Class Assignment: Using color aid, select a color in paper that is the correct “mixture” of two parent colors.
HW: Using two parent colors, find three mixtures of the same two colors
One with more of color A than B
One with more of color B than A,
One in the middle. 
2 Examples

Class 12
Introduction to Final Project & Film Viewing

Class 13
Unit 9: Stripe Studies: Mood of Color



Objective: To be able to work with the same set of 4 colors and get them to be evocative of different “moods” of color so 
they appear as almost different palettes entirely; to demonstrate an understanding of color “dominance” and how to 
enhance or diminish dominance through size, amount, recurrence, repetition, taste etc.
Goal: To gain an understanding and an ability to manipulate the “mood”, “harmony”, or dissonance of a given palette.
Vocabulary: dominance, harmony, “reading”, juxtaposition, dissonance, culture, palette
Reading: Albers, Josef, Interaction of Color, Yale, 1963 pp 39-44, 47-50; Pentak, Stephen & Roth, Richard, Color Basics, 
Wadsworth, 2004 pp 78-79, 106-107
Class Discussion: “Using vertical stripes and continuous alteration and recurrence of the 4 colors, innumerable 
combinations and arrangements are possible. These stripe studies will be reminiscent of textiles and will be of various 
color “climates”, from new to old, young to old, modern to old and related to people, places, times and periods.” (Albers)
Class Assignment/HW: Make 4 vertical stripe studies using the same set of 4 colors: One where no color dominates; 
and three, where each study creates a different  “mood” or each study feels like a different set of colors. 

Class 14
Unit 10. Color Relatedness
Objective: “To create compositions where color exists for color’s sake and therefore appears autonomous, not merely as 
accompaniment to form/shape.” (Albers)
Goal: The measure for success of free studies is color relatedness/color sensibility---where colors lose their autonomy 
and gain a new identity/personality as a group.
Vocabulary: color relatedness, autonomous, 
Artists: Reinhardt, Rothko, Monet, Van Gogh, etc.
Class Discussion: On “color relatedness”: What we try to avoid is instances where outlines of the colors predominate, 
where the outlines are visually the loudest, therefore are noticed first. When this occurs color appears as secondary, or 
only as accompaniment to shape. By being aware of different ways of hardening or softening color boundaries; by using 
smaller or greater contrasts of light or hue; by using elemental or complex shapes; curved, straight, broken, or dotted lines 
we can demonstrate color relatedness, color for color’s sake, color juxtaposition that appears autonomous----a sense of 
color. Color vs. colorful.
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 132-133, 140-143; Itten, Johannes, The 
Art of Color, Reinhold, 1961 pp 144-145, 130-131
Class Assignment: Using torn paper (no scissors!) create 3 free studies in which color is not subordinate to shape or 
form. The white of the torn paper can also be used as a color. 
HW: Completion of above, plus three additional studies, students may use scissors.

Class 15
Unit 11: Film Color, Optical Mixture, Spatial Illusion
Objective: Using color aid to achieve the appearance of film color without using a “film”, to achieve optical mixture and 
spatial illusion.
Goal: To gain both a conceptual and practical understanding of various color usages.
Vocabulary: film color, optical mixture, spatial illusion, surface color, transparence, translucence, volume color, 
atmospheric perspective, equivocal space, illusionistic space, push/pull, local color
Artists: Klee (film color), Seurat (optical mixture), Hoffman (spatial illusion)
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 82-87, 95-97, 104-105, Albers, Josef, 
Interaction of Color, Yale, 1963 pp 45-46, 69-74
Class Discussion: Review, explanation, demonstration of vocabulary.
Class Assignment: 3 Free studies showing one of each: film color, optical mixture, and spatial illusion (push/pull). 
HW: completion of above and 2 pair of free studies illustrating “color relatedness” with contrasting themes ie: young/old, 
major/minor; active/passive

Class 16 & 17
Unit 12: Color Intervals and Transformation
Objective: To demonstrate an ability to achieve parallel intervals in two different sets of 4 colors.
Goal: To gain an understanding and be able to demonstrate the ability to see and identify the duality of color (intensity 
and value). 
Vocabulary: light intensity, shade, tint, “key”, transpose



Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 62-63, 90-91; Albers, Josef, Interaction of 
Color, Yale, 1963 pp 59-61
Class Assignment/HW: Combine 4 equal squares of different colors in the same “family” (analogous) to make one large 
square. Within this grouping of 4 squares the lighter will differentiate from the heavier, darker color. Therefore the squares 
will connect with each other or separate according to contrast and affinity (as vertical, horizontal or diagonal pairs or as a 
trio forming an angle to embrace a fourth square). The task is to transfer these specific relationships to a higher or lower 
key with 4 different squares of a different hue. It might be necessary to change the original set in order to transfer to a 
higher or lower key. One study should be superimposed on another and vice versa.

Class 18 & 19
Unit 13. Grid Paint Mixing Problem
Objective: To demonstrate the ability to accurately mix color with paint.
Goal: To gain an understanding regarding the way pigment functions in practice vs. theory.  
Vocabulary: pigment, binder, solvent, factual mixture, Weber-Fechner Law
Reading: Albers, Josef, Interaction of Color, Yale, 1963 pp 54-58
Class Assignment: A) Make a  square grid of nine 3 inch squares, (3x3) In the top left hand square paint any color 
straight from the tube (ie: red, yellow, blue, orange, violet or green)  Diagonally opposite from the first square paint the 
complement to the first square and adjust it to be the same value as the first square. You may use white or black or any 
other color to adjust value, but whenever possible try to keep the adjustment within the same hue line. (ie: adding yellow 
to red to lighten it will change the hue line to orange, but adding white will keep it in the red hue line) In the other two 
corners paint a pair of complements that are again adjusted to be the same value as the first square. The remaining 
outside squares are to be mixtures of the corners from side to side again retaining the value of the first color.  The middle 
square will be a neutral of the same value as the first square.  The result will be an equal value grid. 
HW: Make a grid of 25  one inch squares, (5x5). In one corner paint a color straight from the tube (ie: red, yellow, blue, 
orange, green, violet)  Diagonally opposite, paint the complement (not adjusted for equal value).  In the other set of 
diagonal corners paint black, and white.  Begin by painting the outside squares in equal steps from corner to corner.  
Decide how to proceed with the inside.  Whatever system is chosen, equal steps must be used to reach  a logical 
conclusion
HW- Completion of above

Class 20
Final Project Proposals due
Unit 14. White Lies
Objective: To demonstrate an ability to see and mix color accurately.
Goal: To gain an understanding of the mutability of color, the effect of light/environment of color, the effect of time and 
duration on observation.
Reading: Jarman, Derek, Chroma: A Book of Color, The Overlook Press, 1995 pp 9-21; Batchelor, David, Chromophobia, 
Reaktion Books, 2000 pp 21-50
Class Assignment: Observe the fruit or vegetable. Record the color of the fruit/vegetable every ten minutes over the 
period of the class. 
HW: Observe a white wall over the course of a week, at the same time each day. Create a record in paint of the changes 
in color, and write down your observations each day in a notebook.

Class 21
Unit 15. Pigment and Light 
Objective: To demonstrate an understanding between additive and subtractive processes.
Goal: To gain an understanding of the differences between color as light, color as pigment, RGB and CMYK.
Vocabulary: wavelength, spectrum, daylight, tungsten
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 92-93, 98-99, 120-123, 128-131; Banks, 
Adam; Fraser, Tom, Designer’s Color Manual, pp22-27,84-91
Class Assignment/HW: Create a free study on the computer using between 10-15 colors/hues. Print out the design then 
transfer the design into paint, bring in a piece of fruit or a vegetable.



Class 22
Unit 16 “Psychology” of Color 
Objective: To gain an understanding of the psychological effects of color.
Goal: To understand the different ‘value’ systems associated with color and their relationship to a psychological (vs. 
physiological) response.
Vocabulary: synaesthesia, abstraction, theosophy, chromotherapy, Luscher test
Class Discussion: Explanation and discussion of “psychology” of color.
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 12-13, 154-155; Riley, Charles A, Color 
Codes: Modern Theories of Color in Philosophy, Painting & Architecture, Literature, Music, and Psychology, University 
Press of New England, 1995 pp 311- 320; Gage, John, Color and Meaning: Art, Science & Symbolism, University of 
California Press,1999 pp 31-33, 191-192, 241-244, 249-253, 262-268
HW: Begin work on final project

Class 23
Unit 17. Color Codes & Consumer Culture
Objective: To demonstrate how color, shape, text, font, form etc. can be used to create/change the vision/meaning of a 
brand. 
Goal: To gain an understanding of how contemporary consumer culture creates desire and association through visual 
means.
Vocabulary: vision, brand, culture, consumer, 
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 106-107, 116-119, 134-139, 144-145, 
148-149, 162-163; Banks, Adam; Fraser, Tom, Designer’s Color Manual,pp 12-15,19-20,62-67,132-149
Gage, John, Color and Meaning: Art, Science & Symbolism, University of California Press,1999 pp- 105-115
Class Assignment: Trip to Target store. Students make notes, take photographs, etc. on their observations with regard to 
consumer products: colour choices, size, placement, targeted social group/gender/race/age, text and image relationship, 
choice of font, and so forth). 
HW: Using the McDonald’s logo (or another popular consumer product logo) change the type of restaurant described in 
the “branding” by changing only the colors. 2. Keeping the McDonald’s colors, change the logo to reflect a different kind of 
restaurant than a fast food chain (or whatever is opposing to the original). 3. Choose any logo and change the identity of 
the brand thru color.

Class 24
Unit 18. Final Project
Objective: To demonstrate an ability to effectively work with color as installation.
Vocabulary: Installation, environment, 
Class Discussion: Color as a three-dimensional experience, color as installation. 
Artists: Jeremy Blake, Jessica Stockholder, Pipolotti Rist, James Turell, Rudolph Stingel, Dan Flavin, Jim Lambie, Diana 
Cooper, Polly Apfelbaum, Lucky DeBellevue, Olafur Eliasson, Megan Geckler, Gerwald Rockenschaub, Chris Cobb 
(Adobe Book Project), Diana Thater, Lisa Hoke, Katharina Grosse, Christo, etc.
Reading: Pentak, Stephen & Roth, Richard, Color Basics, Wadsworth, 2004 pp 108-115,164-165
Goal: Learn the process of creating an “installation” ie: securing space, permission, materials, concept thru completion, 
etc.

Class 25
Final Project Critique

Individual Meetings at the End of Semester
Portfolio Reviews



Student Work
Visual Thinking 1A (2D Design)

Line Project/Character of Line
Using 20 tools “other” than “art” tools create a series of 20 drawings of compositions of up to 1-3 lines that 
show a verb in action i.e.: walking, running, sleeping. Both assignments are accompanied by verbal 
interpretation by the student.
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Gestalt Theory/Fragment Project
Cut 75 two inch squares of any color. On the small squares using another color, paint any type of solid shape 
(simple, complex, geometric, organic) so that it touches all four sides of the square.  Arrange the different 
squares together so that they form a grid.  Observe what happens to the shapes.  How do fragments group 
together to form a larger whole? How do different colors group together to form a pattern which then implies a 
larger shape? How does each unit function for the whole? What does uniform size of fragment do for the 
piece? Introduce the idea of irregular outside shape. How do inside shapes relate to the outside shape of the 
page? Is larger outside shape specific enough in terms of action on the inside?



Strategies for Composition
Make a list of 30 items with similar characteristics (shape, color, function, etc.) or typology. Using these 30 
items (either the real objects, images of the objects, etc.) Make 6 different compositions that illustrate each of 
the organizational methods (theme, variation, contrast, hierarchy, sequence, structure). Any method/material 
may be used and should be considered relevant to the context/content of the piece; each piece can explore a 
different process (or not); all 30 items must stay the “same” i.e.: used for the six examples.

The following images are pieces from one student - her 30 items were different species of fish.







 



Time & Sequence 
Using the definition of time (the measured or measurable period during which an action, process, or condition 
exists or continues; a non-spatial continuum that is measured in terms of events which succeed one another 
from past through present to future) show through three different processes/methods/means, the same 
narrative. For instance, in Marcel Duchamp’s “Nude Descending a Staircase” time is illustrated in one image as 
the figure transitions in a series of overlaps and transparencies. How could that be experienced in actual time? 
A video? A performance? How could that be experienced in terms of chronology? A flipbook or time-lapse 
photography? Narrative? A Storyboard? Chronology? An animation? Many of these overlap; it is up to you to 
decide how/why and to explain your idea(s). Choose three ways of altering the viewer’s experience of time 
using the same initial concept and using three different methods ie: printmaking, animation, etc.

The following images are pieces from one student - she explored the assignment’s ideas around time through 
a martial arts practice of meditation. The first piece is a diagram of each move in the exercise. The second 
piece is a video of the student doing the movements at different locations and different times of the day. The 
final piece is documentation of a performance during the critique, where she instructed each person in the 
class on how to do the exercise.



 



 



The Color Wheel

Reverse Grounds
Take two chips of one color and try to     
make them look like the opposing grounds
using color aid paper.

Student Work
Visual Thinking 1B (Color Theory)

Introduction/ Definitions
Using paint, illustrate spectrum; primary, secondary, and 
tertiary colors; complementary and analogous colors; 
triadic, monochromatic 

Color Relativity 
To make small squares of the same color look as 
different as possible from each other through 
placement on different ground 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Illusion of Transparency  
To demonstrate the ability to choose the correct “mixture” color of two parent colors; to create a “believable” 
mixture in paper, without the use of paint.
 

Film Color, Optical Mixture, Spatial Illusion
3 Free studies showing one of each: film color, optical mixture, and spatial illusion (push/pull). 
 



Color Relatedness  
“To create compositions where color exists for color’s sake and therefore appears autonomous, not merely as 
accompaniment to form/shape.” (Albers) 



MFA Thesis Project, February 2017
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Turning, Acrylic on acetate, 14 x 20 inches each, 2017

Excerpts from MFA Thesis Statement

There are things that have a passing moment, the thing that is there in front of my eyes, that feels so solid and 
touchable, but is always shifting, slowly becoming something else. Clarice Lispector writes about wanting to 
find the is of a thing, to find a moment that shifts and quakes, to grab hold of that moment and freeze it:

I’m trying to seize the fourth dimension of this instant-now so fleeting that it’s already gone because it’s 
already become a new instant-now that’s also already gone. Every thing has an instant in which it is. I want 
to grab hold of the is of the thing. These instants passing through the air I breathe: in fireworks they explode 
silently in space. I want to possess the atoms of time. And to capture the present, forbidden by its very 
nature: the present slips away and the instant too…  1

The banana is a solid thing - I can hold it, taste it, smell it - yet it has an entropic logic (it has an instant in which 
it exists) that pushes towards disintegration. Soon it will turn into nothing. Its material make up will unfold and 
return back to dirt; back to cosmic dust. It will no longer be an object I can touch or see - it will be erased, 
absent. I can only enter into that logic by painting/depicting the thing that changes - the peel, the color, the 
shape.  And try to find some essence in the thing, in my interaction with the thing. 

So I began by putting a banana at the forefront of my attention, staying with it and watching as it changed. I 
found the greenest and brought it back to my studio. I made a one by two inch viewfinder and taped it to a 
section of the peel. Then I clumsily painted the same section each day - mixing a new batch of paint, building 
up a new thick ground, encountering a slightly changed composition - for twenty-eight days. I tried to see/
depict/record how the banana changed day to day.

. . .

 Lispector, Clarice. Aqua Viva. Paris: Des Femmes, 1980.1



The interaction of the image, the surface, the object, and my looking is a felt, bodily experience. This influences 
the apparent duality in the work between representation and abstraction. The banana is a still life - a memento 
mori, a symbol or metaphor for mortality, entropy, rot.  Further, the materiality of the paint - the support, the 
mark of translation, the color - pushes the paintings back toward abstraction, leaving them as things that must 
be experienced - that have their own value as objects as much as images of things.    

This duality sets up a hierarchy of value and meaning. We could see the entirety of the project through the lens 
of the abstract color field or monochrome - one could think of the seriousness and melancholy of a Mark 
Rothko painting - the abstract sublime - realized in the optical and visceral experience of looking into the 
colored surface of material. However, the representation of the banana - a proto still life, historically the lowest 
form of painting  - makes the subject 2

. . . 

It is in the experience of the viewer looking at my paintings where one encounters something outside of 
language - closer to feeling. My goal was to try to see the banana beyond identification/category/history and as 
an object with its own physical contingencies existing in the same space as me. William Carlos Williams’s line 
from Patterson, “No ideas but in things”  or Francis Ponge’s observations that the experience of an object has 3

a kind of essential power, resonate here. One must “always go back to the object itself, to its raw quality, its 
difference”.  4

Maybe my interest in painting the banana, through its raw quality or difference, was its physical relationship to 
me. The banana and I are organic things.  Over time both will become gooey and die. Both will disappear over 
a short expanse in a larger terrestrial timespan. This is where the sublime is located: in a natural trajectory that 
all objects must act in. The banana rots; we grow old. I wanted to find something concrete in the mess of 
things. Painting can do that. It solidifies feelings and experiences in its materiality. I began this project, because 
I wanted to make things that speak to some core of my experience of the world. Like Ponge, I wanted to 
excavate out of an object some “raw quality,” the is of an experience, and make things that unravel “the atoms 
of time”  - things made with love and feeling.5

 Bryson, Norman. Looking at the Overlooked: Four Essays on Still Life Painting. London: Reaktion, 2012.2

 Williams, William Carlos, and Charles Tomlinson. "From Patterson." Selected Poems of William Carlos Williams. New 3

York, NY: New Directions, 1985.

 Ponge, Francis, and Lee Fahnestock. "Banks of the Loire." Mute Objects of Expression. Brooklyn, NY: Archipelago, 4

2008.

 Lispector, Clarice. Aqua Viva. Paris: Des Femmes, 1980.5
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